
  W W W. I M P A Q I N T. C O M  D E C E M B E R  2 0 1 9  |  1  

 

 

 

C  ONTR O LLED TRIAL 
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BACKGROUND 

IMPACT EVALUATI  O N O F   YO UN G  PO TENTIAL  
D EVEL O PMENT P  R  O GR AM IN ECUAD O R 

PROGRAM NAME 
Closing the Child Labor and Forced 
Labor Evidence Gaps: Impact Evaluations 

Randomized Control Trial of the Young 
Potential Development Program in 
Ecuador 

EVALUATION LOCATION 
Quito, Ecuador 

STUDY SAMPLE 
806 adolescents, ages 15–17 

TIMELINE 
October 2016 – January 2018 

FUNDER 
United States Department of Labor 
(USDOL), Bureau of International Labor 
Afairs (ILAB) 

IMPLEMETING PARTNERS 
• Young Potential Development 

Program Ecuador 
• Quito Secretariat of Education 

INDEPENDENT EVALUATOR 
IMPAQ International, LLC. (IMPAQ) 
Tis material does not necessarily refect the views or policies of the 
United States Department of Labor, nor does mention of trade names, 
commercial products, or organizations imply endorsement by the 
United States Government. 100 percent of the total costs of the project 
or program is fnanced with Federal funds, for a total of $4,194,395. 

The International Labour Organization (ILO) estimates that 152 million children around 
the world are victims of child labor; with almost half of them, 73 million, performing 
hazardous work daily.1 In Ecuador, it is estimated that over 200,000 children 5–14 year 
olds were working in 2018, more than twice as many reported in 2014.2  Ample evidence 
documents the detrimental effects of child labor on children’s health, education access 
and attainment, and economic outcomes.3  However, we still lack sufficient evidence on 
the types of policy interventions that are most effective in mitigating harmful practices 
and in eliminating child labor. 

IMPAQ International worked together with the Young Potential Development (YPD) 
Ecuador and the Secretariat of Education in Quito (SEQ) to conduct a randomized 
controlled trial (RCT) impact evaluation of the YPD program during 2016–17. The key 
research question of the evaluation seeks to measure the impact of YPD on the likelihood 
of student participation in hazardous child labor (HCL). The evaluation contributes to 
the expansion of the evidence base on child labor interventions by investigating the role 
of socio-emotional skills on the program impacts on child labor and other outcomes. 
This summary brief presents the program, as well as the main findings of the evaluation. 

INTERVENTION 

The YPD program is an add-on curriculum and professional development initiative 
that seeks to develop youths’ interpersonal, career-oriented, and socio-emotional 
skills to prepare them for higher education, productive work, and entrepreneurship. 
The program focuses on building and sustaining productive relationships between 
students and teachers, and helping teachers integrate the development of student socio-
emotional skills into their daily classroom practice and subject expertise. The expected 
outcomes are changes in socio-emotional skills, which can, in turn, lead to changes in 
other youths’ outcomes, including labor market educational aspirations and academic 
outcomes. 

Since 2014, the SEQ integrated the YPD program into its Ciclo Basico Acelerado (CBA) 
municipal initiative targeting school dropout youth, ages 15–25, with the goal to 
reintegrate them in the education system. These young people were often engaged with 
street gangs, prostitution, and drugs, activities considered among the worst forms of 
child labor. The CBA was designed to allow at-risk youth to catch up and complete 
middle school in an accelerated 11 months. Teachers selected to participate in the YPD 
program received professional development training and support from YPD captains 
throughout the school year. The YPD captains also provided in-class support to help 
teachers complete YPD activities with their students according to the YPD curriculum. 
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806 students 
randomized into 
T/C classrooms 

15 schools 
assessed for 

eligibility 

8 schools excluded 

Allocation 

• Obtained informed 
consent (N = 364) 

• Obtained baseline 
survey (N = 343) 

• Completed follow-up 
survey (N = 341) 

• Included in administrative 
records (N = 363) 

• Obtained informed 
consent (N = 364) 

• Obtained baseline 
survey (N = 335) 

• Completed follow-up 
survey (N = 335) 

• Included in administrative 
records (N = 363) 

Data Collection 

Treatment 

403 students 
(11 classrooms) 

Control 

403 students 
(11 classrooms) 
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YPD Activities Outcomes 

•  Weekly captain visits for 1-to-1 meetings 
with YPD teachers to prepare classroom 
material 
•  Group training with YPD staff every months 

•  Handbook with clearly defined objective  and 
methodology for each lesson 

• Weekly presence of captains in classroom to 
support teachers and interact with students 
(i.e., role modeling) 

• YPD curriculum (i.e., YPD box with 
learning dynamics) 

• Interactive teaching method 
• Learning by doing approach 

TEACHERS 
•  Improved teaching practices including: 

- Adjusted types of tasks given to students 
- Improved general teaching style (i.e., from lecture based to more active role) 

Increased teacher self-awareness and reflection of their own teaching style 

STUDENTS 
•  Increased self-efficacy 

•  Increased social skills 

•  Better perception of 
school climate 

STUDENTS 
• Higher education aspirations 

• Improved achievement and attendance 

• Reduced number of disciplinary 
infractions 

• Reduced likelihood of working, being in 
hazardous child labor, or in irregular 
employment 

• Reduced number of working hours 

• Reduced participation in other risky 
activities (i.e., gangs) 
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PROGRAM THEORY 

RESEARCH QUESTIONS ? 
Tis evaluation addresses the following research questions. 
Confrmatory: 

• What is the impact of YPD on the likelihood of student participation in HCL? 

Exploratory: 
What is the impact of YPD on student: 

• Likelihood of working, being in irregular employment, and number of hours 
worked? 

• Socio-emotional skills? 
• Achievement, attendance, and behavior in school? 
• Education and career aspirations? 
• Te types of activities students are involved in outside the school, including 

potentially risky and illicit activities? 

IMPAQ randomly assigned 806 students, ages 15 to 17, into classrooms within 
seven municipal schools in Quito. Treatment students were taught by a YPD-trained 
teacher, while control students were taught by a regular teachers. 

At the end of one year, the evaluation team compared the student outcomes in 
treatment classrooms to those in control classrooms to measure the impact of YPD.  

An implementation study complemented the impact evaluation to assess whether 
the program was implemented as intended and provide contextual understanding of 
the changes resulting from the program. 

EVALUATION DESIGN 
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QUANTITATIVE & QUALITATIVE DATA 

Self Efficacy Social Skills School Climate 

3 
3.08 3.11 2.96 2.94 

2.70 2.68 
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1 

0 
Treatment Control Treatment Control Treatment Control 

  Working Hrs. Worked Hazardous Work 
60% 60% 10 51.2% 47.9% 48.7% 

7.4 
40% 

48.0% 8.1 
40% 

5 
20% 20% 

0% 
Treatment Control Treatment Control Treatment Control 

0% 0 
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IMPAQ designed a project-specifc survey questionnaire administered to 
the treatment and control group students at the beginning of the school year 
(2016) and at the end of the school year (2017). Te survey included sections 
on student’s socio-emotional skills (self-efcacy, social-skills, and perception 
of school climate), educational and career aspirations, as well as labor market 
activities and household chores. 

In addition to the student survey, IMPAQ also gathered school administrative 
data (test scores, behavior grades and attendance) from SEQ, YPD’s 
implementation records, as well as conducted key informant interviews (KIIs) 
with program implementers and focus group discussions (FGDs) with teachers 
and students afer program completion. 

Teacher and  
Students FGDs 

Stakeholder  
KIIs 

Student Survey 

Administrative 
Records 

Implementation 
Tracker 

FINDINGS 

Child Labor 
• Te fndings show no statistically signifcant efects on treatment student’s likelihood of engaging in HCL, nor on the various HCL 

components, such as students working at night or being exposed to dangerous substances at work. We also found no statistically signifcant 
diferences in the likelihood of working and number of hours worked. 

• According to the logic model, the main mechanisms through which labor market outcome changes were expected to occur is through 
changes in students’ socio-emotional skills. Te next sections show that we generally found no impacts on socio-emotional skills that could 
translate into changes in labor outcomes. 

Socio-emotional Skills 
Both treatment and control students reported similar levels on all three scales of socio-
emotional skills at follow-up: self-efcacy, social-skills and perception of the school climate. 

• In contrast to the small but positive results for social-skills and school climate, results 
were surprisingly negative for self-efcacy. 

• An exploratory analysis of the data by gender revealed a 
statistically signifcant lower self-efcacy score for boys in the 
treatment group relative to boys in the control group. 

• Overall, the results for girls and boys in all three scales were 
of the opposite sign. Tese fndings provide some suggestive 
evidence that the socio-emotional skills of girls and boys may 
have been impacted diferently by the intervention. However, 
these results need to be interpreted with caution given the 
small sample sizes (only 40 percent of students in the sample 
are female). 
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Other Exploratory Outcomes 
Te efects on student’s educational aspirations, academic 
outcomes or avoidance of risky behavior were not statistically 
signifcant. 

• Te lack of efects on educational aspirations can be partly 
explained by the qualitative fndings. Student participants in 
the FGDs reported that, although they wanted to continue 
their education, they had these aspirations before returning 
to school; that is, their aspirations were not a result of YPD. 
Instead, the YPD acted as additional support and reinforced 
motivation. 

• Te fndings show no statistically signifcant efect on 
academic outcomes such as graduation, test scores, behavior 
marks, and attendance. Tis is expected since we found no 
efects on socio-emotional skills, which were hypothesized 
to drive changes in school outcomes. Furthermore, as the 

main goal of CBA is to reintegrate these students into the education systems, the administrative data may have been subject to “infation” 
in measuring achievement, attendance, behavior, and graduation and may thus lack sufcient variation to capture meaningful diferences 
between treatment and control students. 

• Te fndings show no statistically signifcant diference in the likelihood of participating in other risky or illicit activities like being part of 
a gang or using drugs. 

RECOMMENDATIONS 

Although students perceived the YPD program as a positive experience and 
felt YPD helped keep them motivated to pursue their objectives, the one-year 
impacts suggest that the program had not generated the anticipated signifcant 
positive efects in the student outcomes of improved socio-emotional skills, 
school and labor outcomes, educational aspirations, and youth avoidance of 
other risky activities. 

Recommendations for future evaluations: 
• Perform initial needs assessment with descriptive quantitative and

qualitative data analysis. 
 

• Randomize at the school level if feasible to minimize contamination. 
• Include subgroup analysis by gender to further explore the initial evidence 

that boys and girls may be impacted diferentially by the intervention. 
• Measure the impacts on teacher instructional outcomes since teachers 

were the main vehicle to transmit the intervention to the students. 

Recommendations for program implementation: 
• Restructure the teacher-training component of the intervention to 

provide more support before teachers are expected to implement the YPD 
learning dynamics with students. 

• Incorporate YPD into other subjects of the school curriculum to show 
teachers how the YPD intervention can be applied across subjects. 

• Prioritize mastery experiences that are familiar to teachers. 
• Deliver the intervention directly to students as an alternative approach if 

teachers do not have the time to participate in additional trainings. 
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